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Righting Wrongs: Congress “Expresses Regret” in 2011-12 for the Chinese Exclusion Act
of 1882

Grade Level/Courses: Middle and High School Civics, U.S. Government, U.S. History
Topic/Theme: Immigration, Civil Rights, Lawmaking/Legislating

Brief Overview of the Unit/Lessons:

The 1882 Chinese Exclusion Act is one of the most unfortunate pieces of legislation that
the U.S. Congress has ever enacted. It is the only time in American history that a specific
nationality was singled out to be excluded from entering the United States and also
denied Chinese the right to become citizens. Its passage marked a period where Chinese
and, over time, all Asians would become barred from entry into the country. It was not
repealed until 1943 during World War Il. This series of lessons is intended to outline the
history of how those Acts came to be, what the major consequences of them were, and
how, only recently, the U.S. Congress has come to recognize how wrong they were.

While this topic is designed as a unit, teachers should feel comfortable in breaking the
unit down into individual lessons that can focus more in depth on one or two primary
sources and their meaning.

Standards: UCLA Public History Initiative: Era 6: The Development of the Industrial
United States (1870-1900); Standard 2: Massive immigration after 1870 and how new
social patterns

Educating for American Democracy, The Seven Themes - Educating for American

Democracy
Theme 3: We the People

Duration: 2 to 3 days (3 to 5 - 45 minute periods)

A. Essential Questions:
1. How well does the U.S. live up to its ideals as identified in the Declaration of
Independence and the Constitution? (Virginia: GOVT.11: Civil Liberties and
Civil Rights; GOVT 19: Citizenship*)

2. In what ways can citizens influence policy, political decisions, and institutions
and generate new perspectives on past history? (GOVT.9: Knowledge of the
Process of How Public Policy is Made*)

B. Learning Targets (Objectives):
1. Students will explore the idea that throughout our history we have promoted
and implemented legislation that runs directly counter to principles in the
Declaration of Independence and the Constitution.
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https://phi.history.ucla.edu/history-standards/united-states-history-content-standards/united-states-era-6/
https://phi.history.ucla.edu/history-standards/united-states-history-content-standards/united-states-era-6/
https://phi.history.ucla.edu/nchs/united-states-history-content-standards/united-states-history-content-standards/united-states-era-6#section-2
https://www.educatingforamericandemocracy.org/the-roadmap/7themes
https://www.educatingforamericandemocracy.org/the-roadmap/7themes
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2. Students will see that the Chinese Exclusion Acts represented, collectively,
rights denied to Chinese and other Asians over 60 years, and not just an
immigration issue.

3. Students will assess how Congress reviewed its own legislative history,
acknowledged its past mistakes and the consequences of those acts.
Primary Sources To Be Used:

1. Cartoon:James Wade: “You Can Go Or Stay.” Puck Magazine (cover), 1886

2. Senate Resolution 201 (May 26, 2011): Excerpts

3. Cartoon(s): Thomas Nast: of “Columbia” protecting a Chinese man from mob,
“Hands Off, Gentlemen! America means fair play for all men.” Harper’s Weekly,
Feb. 18, 1871. (Many other possible cartoons may be used)

4. Harper’s Weekly Editorial about Yew Fun Tan, student at Yale

5. Sen. George Hoar quote from 1902 debate over extending the Act yet again
(Cong. Record, 4252, 1902)

6. American Federation of Labor booklet cover and page excerpt, author Samuel
Gompers, entitled Meat Vs. Rice, expressing AFL’s support of Chinese/Asian
Exclusion, originally published 1902, reprinted and updated in 1908.

7. Slide presentation of impact of Chinese Exclusion Acts.

Lesson Structure and Activities:
1. Open class with James Wade’s cartoon, “You Can Go, Or Stay.” And model primary

source analysis: sourcing, context, close reading. Hobson's choice -- you can go, or stay /
JA Wales. | Library of Congress

2. Using sections of Senate Resolution 201 (excerpts from 5 sections), groups of 4to 5
students/group, will analyze their section of the Resolution determining the document’s
meaning and historical context. (a glossary of terms is provided for this part.)
1882SenRes201EditedExcerpts.docx

3. A representative of each group will come forward to create a timeline of Chinese
American history from the arrival of the Chinese to America to the present. The main
point to be made is that the Act passed in 1882 was not a singular Act, but that Congress
repeatedly voted for and expanded upon over 60 years.
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https://www.loc.gov/item/91793034/
https://www.loc.gov/item/91793034/
https://docs.google.com/document/d/1sqCurtCVrZDvJgt6Wt8LbM1WjoX9R8Mb/edit
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4. Use the other sources mentioned above to provide the specific evidence
(corroboration) that lies behind each “Whereas” of the Sen. Resolution.

e “Columbia” or (“Lady Liberty”) cartoon, 1871: Thomas Nast highlights the
contradiction between American ideals vs. American actions. Foreshadows
violence later.

e Harper’s Weekly Editorial: Much is to be noticed here, but focus should be
brought to the last quote in the editorial: “... the fact that the United States has
committed two great wrongs, one on the negro and the other on the Indian,
does not justify her in committing this third wrong.”

e Sen. Hoar served in the Senate from 1877 to 1906. He opposed the Act from the
start. His was the sole vote of dissent in the Senate when the Act was renewed in
1902.

e Labor (and a man who is seen as a giant in U.S. labor history, Samuel Gompers)

led the movement to exclude Chinese and continued to do so vehemently.

5. Use the accompanying slideshow that includes notes for the teacher to provide a
broader context for the information learned so far: No More Chinese.pptx

Extension/Enrichment Activity: Compare this Resolution to the other injustices for
which Congress has made amends: Japanese Internment; coup overthrowing Queen
Liliuokalani in Hawaii; slavery and the ensuing Jim Crow laws; treatment of Indigenous
Peoples. How were these similar/different? (Teaser for future thinking? Contingency
question: Are there other events the U.S. should apologize for?)

Formative Assessment: Social Science/Historical Thinking Skills to Be Used in
connection with the primary sources:
Sourcing of documents: Where did it come from, who made it, when, etc...?

Close Reading: Identifying details, attitudes, perspectives within each of the documents.

Contextualizing: Interpretation and Analysis: Demonstrating understanding of attitudes
at the time(s): How did attitudes change/evolve over time to the passage of the
Resolutions in 2011 & 20127

Corroboration: The Resolution itself provides the corroboration — remarkable for its
detailing events and attitudes existing in the past and recognizing the need to apologize.
Acknowledging the wrongs of our past is a strength of our democracy.

Summative Assessment:

The close study of the documents and how students explain their meaning should
reflect a solid level of understanding of the two key parts of the Chinese Exclusion Acts:
keeping Chinese from entering the country and denying them citizenship.
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https://docs.google.com/presentation/d/0B7rcNgeEhXQGTVpFX1ljdUZ0V0k/edit?resourcekey=0-OatsaGflB1rpmN-IdeF7UA#slide=id.p17
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Using the excerpts of the Senate Resolution 201 and the related questions, students’
answers should demonstrate a grasp of the purpose behind the original Act and its
consequences and should also explain how it was expanded upon over time.

From the information provided in the documents and in the Senate Resolution, students
in their groups should have created a draft timeline. Now, have the class prepare a
powerful visual comprehensive timeline that supports their understanding of the Acts.

Creator: Ting-Yi Oei
Last Updated: 1-10-24
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Mr. Yew Fun Tan
Harper’s Weekly, April 22, 1882, page 243 (Editorial)

Mr. Page, of California, continues the Chinese debate by reporting to the Senate from
the Committee on Education and Labor a new Chinese bill, prohibiting immigration for
ten instead of twenty years. If Goldsmith were among us, the Chinese Philosopher
would pierce the advocates of this extraordinary measure with ridicule. But an actual
Chinese student at Yale College, Mr. Yew Fun Tan, handles the arguments with great
skill in a letter to the Evening Post. He concedes that the importation of coolies ought to
be prohibited, and states that the Chinese government would most cordially co-operate
in that good work.

As for "assimilation," however, Mr. Yew Fun Tan very truly says that it is not the
Chinese, but the Americans, who refuse to assimilate. It is unfair to assert that the
Chinese will not remain and become good citizens, for the good reason that we will not
allow them to do so. It is equally foolish to accuse them of every kind of vice, for they
are generally a quiet and industrious people. The accusations which the Chinese student
repels were brought by Mr. William T. Coleman at the anti-Chinese meeting in San
Francisco a few weeks ago, in a speech which illustrates the curious condition of the
Californian mind upon this subject.

Mr. Coleman says that China has always avoided foreign contact, but he imagines that
country suddenly buying an enormous fleet and flinging herself upon America, "so that
five, ten, or even twenty millions could be here in a comparatively short time." The
prospect is appalling, he exclaims; and he asks what would become of us. Now Mr.
Coleman knows that after thirty or more years, with higher prices for labor, and
generally with encouragement to immigration, the result is that there are rather more
than 100,000 Chinese in the country, while during the same time some five or eight
millions of persons have come from other countries. Mr. Coleman is aghast at the vision
of a Chinese army, a modern disciplined horde of Gengis-Khan or of Timour the Tartar,
overwhelming Anglo-Saxon civilization, and yet he knows that the Chinese capital was
sacked within a few years by a moderate European force, and that treaties were
dictated to the empire by an army of 10,000 puny Sepoys. When there is a sign
whatever of a Mongolian invasion, there will be plenty of time to defend ourselves.
Meanwhile, "the fact that the United States," says Mr. Yew Fun Tan, "has committed
two great wrongs, one on the negro and the other on the Indian, does not justify her in
committing this third wrong."
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“I cannot agree with the principle upon which this legislation or any of the legislation we
have had in the country since 1870 rests. | feel bound to enter a protest. ... . | hold that
every human soul has its rights, dependent upon its individual worth and not dependent
on color or race, and that all races, all colors, all nationalities contain persons entitled to
be recognized everywhere they go on the face of the earth as the equals of every other
man... As this bill violates that principle, in my judgment, | am bound to record my
protest if | stand alone.”

©1882 Foundation 2022 6
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MEAT vs. RICE

American Manhood against
Asiatic Coolieism

WHICH SHALL SURVIVE?

- BY
SAMUEL GOMPERS AND HERMAN GUTSTADT

Published by American Federation of Labor

AND

Printed as Senate Document 137
1902

REPRINTED WITH INTRODUCTION AND APPENDICES
BY

Asiatic Exclusion League
SAN FRANCISCO, 1908
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Sourcing Worksheet

Name

Sources:

1. Columbia (Lady Liberty at wall protecting Chinese man):

Who is its author?
When was it produced?
For what purpose and for what audience was the item intended?

Upon close reading, what details stand out to you?

2. Harper's Weekly Editorial:
What kind of source is this?

Who is its author?

When was it produced?

Upon close reading, what details stand out to you?

3. Sen. George Hoar's speech excerpt:
What kind of source is this?

Who is its author?
When was it produced?

For what purpose and for what audience was the item intended?
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4. "Meat vs. Rice”:
What kind of source is this?
Who is its author?
When was it produced?
For what purpose and for what audience was the item intended?

Upon close reading, what details stand out to you?

Following the slideshow in Activity 5, on page 3, which will include several other primary
sources, write a few sentences that help to explain the historical context, the conditions
of the time, that allowed for the Chinese Exclusion Acts to be passed.
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Other Resources: For background information and impact of the Chinese Exclusion
Acts:

George Mason Univ.: A Clear and Present Danger: The Chinese Exclusion Act
http://historymatters.gmu.edu/d/5036
http://historymatters.gmu.edu/d/5035

U.S. History Scene: Immigration in Perspective: The Chinese Exclusion Act of 1882
http://www.ushistoryscene.com/uncategorized/chineseexclusionact1882/

Library of Congress, American Memory. The Chinese in California, 1850-1925:
http://memory.loc.gov:8081/cgibin/query/S?ammem/cic: @field(SUBJ+@2(Anti+Chines
e+Movement+Chinese+Exclusion)))

The Man Jimmy, History of the Chinese Exclusion Act
http://thamanjimmy.blogspot.com/2010/11/history-of-chinese-exclusion-act-1882.html

eNotes, Chinese Exclusion Acts
http://www.enotes.com/topics/chinese-exclusion-act-1882

No Place Project, “No Place for Your Kind”
http://www.noplaceproject.com/montana/butte.html

Harper’s Weekly. Immigrant and Ethnic America, The Chinese American: 1857-1892
http://immigrants.harpweek.com/

The Bancroft Library (Special Collections Library of the Univ. of California), Chinese in
California 1850-1925
http://bancroft.berkeley.edu/collections/chineseinca.html

Museum of Chinese in America (New York),
http://www.mocanyc.org/timeline/timeline.html

PBS: The Chinese Experience, Eyewitness
http://www.pbs.org/becomingamerican/ce witness.html

New York Historical Society: Chinese American: Inclusion/Exclusion Exhibition
http://chineseamerican.nyhistory.org
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http://historymatters.gmu.edu/d/5036
http://historymatters.gmu.edu/d/5035
http://www.ushistoryscene.com/uncategorized/chineseexclusionact1882/
http://memory.loc.gov:8081/cgibin/query/S?ammem/cic:@field(SUBJ+@2(Anti+Chinese+Movement+Chinese+Exclusion
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http://thamanjimmy.blogspot.com/2010/11/history-of-chinese-exclusion-act-1882.html
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